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This section describes research design accomplished in this study to answer the 
formulated research questions. This section is divided into four major subsections 
namely: site and participants, research design, data collection, and data analysis. 
Each section is elaborated and presented in following subsections.  
3.1 Site and participants 
This study was conducted in one Senior High School located in Keruak East 
Lombok, West Nusa Tenggara. As this study focused on critical pedagogy that 
strongly concerns on how education especially the teacher brings critical issues 
appearing in students’ environment (especially students’ personal experience, 
school environment, and society) into classroom, it was considered that the site of 
this study could meet the criteria of the said concerns of the topic of this study. It 
is because various social issues engaging students were found in the area of the 
school such as merariq kodeq (early marriage), violence, illegal migrant workers, 
social caste (noble), gender inequality, crime, and so forth. Moreover, as stated by 
Freire (2005a, 2005b,2005c), critical pedagogy encourages education to promote 
and appreciate diversity, the area of this study also met the criteria of the diversity 
as the students are culturally and linguistically diverse. It is because this school is 
located near to the coastal area where some ethnic groups live such as Sasak 
ethnic group the original ethinic group of Lombok with Sasak language as their 
mother tongue, some others come from Bajo ethnic group, one of ethnic groups of 
South Sulawesi with Bajo language as their mother tongue and the rest of students 
come from Mandar ethnic group, one of ethnic groups from West Sulawesi with 
Mandar language as their mother tongue. In addition, due to the fact that the 
principles of critical pedagogy do not contradict Curriculum 2013, the status of 
the school listed as one of schools that consistently implements Curriculum 2013 
also strengthened the decision of the researcher to select the school to be the site 
of the study. 
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An English teacher teaching at class XI Science was selected as the 
participant of this study. The teacher was purposively selected by three main 
reasons: 1) he is teaching in a rural school that consistently implements 
curriculum 2013; 2) he is a professional English teacher with teaching experience 
for up to 20 years; 3) he thaught at class XI when the study was conducted. There 
were four English teachers in the school while three teachers were not considered 
to be participant since they thaught at Class X and Class XII.  
A teacher teaching in a school in rural area implementing curriculum 2013 
is considered to be crucial in collecting the data. It is because some principles of 
curriculum 2013 are in line with principles of critical pedagogy such as involving 
student-centerdness in learning process, promoting transformative teaching and 
learning process, promoting active and critical learning process, and using 
relevant learning material. These relevances between curriculum 2013 and critical 
pedagogy might affect the appearences of strategies incorporating with critical 
pedagogy principles used in this study: democratic classroom, dialogic education, 
and problem posing (2005s).  
The teacher teaching experience is assumed to be benficial for gathering 
deep and various data needed. Having up to 20-year teaching experience might 
make the teacher have sufficient knowledge and experience in teaching English. 
His teaching knowledge and experience are important to gather the data and 
information regarding teaching and learning process identical to the principles of 
critical pedagogy used in this study.  
Selecting a teacher taching at class XI is because this grade is considered 
as the the most stabil of all grades. For class XII, the backwash of national 
examination might affect teaching and learning process (Furaidah, Saukah, & 
Widiati, 2015). It might lead this study to lack of the quality of the data. 
Meanwhile, for class X, it is assumed that the students are still influenced by the 
atmosphere of their junior high school. This case might affect the teacher’s 
teaching and learning process.  
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3.2 Research design 
Case study research design is considered to be used in a study because of the 
existence of a case that might be a setting, particular phenomenon, a subject of 
study, a process or a document in-depth and detail way rather than numerical 
study (Creswell, 2012; Hamied, 2017). In the context of this study, this research 
design was used as it focused on studying how English teacher who has not 
trained and learned about critical pedagogy and who is not self-identified as a 
critical pedagogue employs strategies to implement critical pedagogy principles in 
EFL classroom and problems that he encounters.  
Another consideration of the use of this research design is the the setting 
of the study. This study was conducted in a public Senior High School in a rural 
area in East Lombok. East Lombok belongs to one of eight remotes areas in West 
Nusa Tenggara. This school is located in the area where several ethnic groups live 
together including Sasak, Bajo, Mandar and Sumbawa. Therefore, students of this 
school are multicultural and multilingual. These cultural and linguistic aspects 
belong to the concerns of critical pedagogy that is to encourage students to keep 
maintaining and promoting their local culture and language. And, this school is 
the one and only public school in rural area with linguistically and culturally 
diverse learnes.  In addition, geographically, the location of this school is very far 
either from the capital city of East Lombok or capital city of West Nusa Tenggara. 
This geographical aspect might be considered as the aspect that might influence 
the emergence of discrimination and marginalization-issues on which critical 
pedagogy concerns. Moreover, the school is in the area where numerous social 
issues and problems concerned by critical pedagogy emerge (i.e. early marriage, 
violence, illegal migrant worker, culture and some other issues).   
Some scholars impress that one of the unique characteristics of qualitative 
research design to which a case study research design belongs is that the 
researcher plays a role as one of the instruments of the data collection of a study 
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(Creswell, 2007, 2012; Freeman, 2009; Hamied, 2017). It indicates that to conduct 
a comprehensive data collection, the researcher collected the data by herself; 
therefore, the situation of the study field should be recognized well and researcher 
needs to adapt to it. In addition, as case study highly demands deep and detailed 
description, this study employed multiple techniques of data collection (Yin, 
2003). 
3.3 Data collection 
In collecting the data, this study employed different data collection techniques to 
seek rich data from various sources and to ensure the credibility as well as to 
empower the weaknesses of each technique of the data collection (Yin, 2003; 
Creswell, 2007,2012, Alwasilah, 2012; Hamied, 2017).  This data collection was 
conducted through techniques namely lesson plans analysis, interviews, and 
classroom observations. This subsection below explains each of the data 
collection technique along with the source of data and purpose.  
3.3.1 Teacher’s lesson plan 
The lesson plan analysis was aimed to identify whether or not the principles of 
critical pedagogy -that is in line with Curriculum 2013- are included in the lesson 
plans developed by the teacher. The data from lesson plan were beneficial to 
know how the teacher consciously put strategies related to critical pedagogy in a 
learning design. The data gathered from the learning design were compared and 
contrasted with the data gathered from learning practice. Therefore, how 
congruent between what has been stated in the lesson plan and the real practice 
was, could be seen.  
Even though this technique was not primary technique and usually lastly 
carried out as a set of the process of data collection (Creswell, 2007, 2012), in this 
study, it was carried out first before classroom observation.  The lesson plans used 
by teacher to teach in the sections of teaching learning English that researcher 
observed, were collected from the participant. It means that there were only three 
lesson plans analysed including lesson plan for Chapter One, Chapter Two and 
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Chapter Four. The Lesson Plan for Chapter Three was not involved as the teacher 
usually skips the chapter for next semester since the topic lesson strongly relates 
to the topic lesson of a chapter in semester two.   
 
3.3.2 Interview 
The first semi-structured interview was administered to investigate what strategies 
employed by the teacher in embracing critical pedagogy principles in his EFL 
classroom. The interview guidelines were developed based on four themes of 
critical pedagogy syntashised from three principles proposed by Freire (Freire, 
2005a, 2005b, 2005c; Freire & Macedo, 2005): 1) promoting democratic 
classroom; learners’ L1 as a source of knowledge; 3) challenging students to think 
and act critically; and 4) incorporating learners’ life-concerns and local culture 
into ELT. The second interview was conducted to discover the challenges that the 
participant encounters regarding the implementation of critical pedagogy in his 
EFL classroom. These interviews were conducted after classroom observation in 
order to avoid the possible influence of the interview on the teacher teaching 
practices.  
This study employed semi-structured interview because of its flexibility 
Kvale (1996) and Creswell (2007 & 2012). As the interviews were not 
constructed from rigid lists of questions, researcher would be more flexible in 
developing the possible further questions related to the topic of the study. It means 
that the range of discussion could be expanded to enrich the data collection. 
In doing interview, interviewer tried not to mention the notion of critical 
pedagogy explicitly and literally.  Therefore, interview guideline was developed 
carefully without decreasing the purpose of the question delivery. Bahasa 
Indonesia was utilized to dig richer and more detail data, to build harmonious 
rapport with the participant so that he or she could be more comfortable and could 
express his or her arguments fully. Andrews (1995) states that using native 
language might be beneficial to gain access to respondents and to establish trust. 
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Filep (2009) claims that to avoid communication problems or conflictual 
situation, researcher need to find our appropriate strategies to conduct the 
interviews one of which is by adjusting the language and the context of the 
setting. He also adds to examine local phenomena, it is beneficial for researcher to 
comprehend the language of the interviewee.  
Considering the validity of the data gathered, the interview was recorded and 
transcribed so that it could be easier to analyze and interpret.  
3.3.3 Observation 
Non-participatory observations were conducted to comprehensively obtain the 
data related to teacher and students’ activity regarding the strategies in 
implementing critical pedagogy principles in the classroom. These observations 
also recorded what challenges that the teacher encounters in employing the 
strategies in implementing critical pedagogy principles that might come from 
some sources i.e. teacher itself, students, classroom atmosphere, facilities, and 
other sources. This observation was conducted in 12 sections of teaching and 
learning English class. The classroom observations were carried out from 19th of 
July 2018 to 8th of October, 2018.  The observation sheet was developed based on 
four themes of critical pedagogy syntashised from three principles proposed by 
Freire (Freire, 2005a, 2005b, 2005c; Freire & Macedo, 2005): 1) promoting 
democratic classroom; learners’ L1 as a source of knowledge; 3) challenging 
students to think and act critically; and 4) incorporating learners’ life-concerns 
and local culture into ELT.  
The reason behind the use of non-participatory observation instead of 
covert participatory observation was to comprehensively obtain the data related to 
teacher and students’ activity during teaching and learning process (Fraenkel et 
al., 2012; Creswell, 2012). These observations were conducted through 
videotaping in order to keep maintaining the validity and to ease the data analysis 
and interpretation. 
3.4 Data analysis  
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This study employed thematic analysis as proposed by Parker (2005), Clarke and 
Braun (2013) and Willig (2008). To answer the formulated research questions, the 
valid and reliable data were systematically transcribed, organized, coded, 
thematically categorized, synthesized, interpreted and concluded (Bogdan & 
Biklen, 1992; Yin, 2011; Alwasilah, 2012, Frankael et al., 2012). Two types of 
data analysis were conducted: ongoing analysis and after data collected analysis 
(Bogdan & Biklen, 1992; Silverman, 2005). Ongoing analysis was done for data 
assembled through the documents artifacts that was the teacher’s lesson plans 
while the rests of the data were analyzed after the data collection had been 
accomplished. These following subsets demonstrated, elaborated and discussed 
how the data were analyzed from instrument of data collection. 
3.4.1 Analysis of data from the teacher’s lesson plans 
The data gathered form of lesson plan were analyzed thematically based on the 
principles of critical pedagogy proposed by (Freire, 2005a, 2005b, 2005c; Freire 
& Macedo, 2005) extracted into four themes: 1) promoting democratic classroom; 
learners’ L1 as a source of knowledge; 3) challenging students to think and act 
critically; and 4) incorporating students’ life-concerns and local culture. The data 
analysed were then categorized based on the four said themes.  
3.4.2 Analysis of data from interview 
The results of the first interview conducted in 6th of October 2018 were used to 
identify strategies employed by participant in implementing the principles of 
critical pedagogy and how they employed the strategies based on the participant’s 
experience. The result of semi-structured interview was recorded and transcribed 
in order to obtain more accurate data. The data transcribed were organized, coded, 
categorized, synthesized, interpreted, and concluded.  The data categorization was 
performed thematically grounded in the four themes viz. 1) promoting democratic 
classroom; learners’ L1 as a source of knowledge; 3) challenging students to think 
and act critically; and 4) incorporating learners’ life-concerns and local culture inti 
ELT, were extracted from the three principles of critical pedagogy from Freire 
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(Freire, 2005a, 2005b, 2005c; Freire & Macedo, 2005). In doing interpretation and 
presentation, the data gathered were compared and contrasted with the theory and 
with previous related studies (see chapter two). Lastly, the conclusion was drawn. 
The same stages were also employed in analyzing the data gathered from the 
second interview conducted in 8th of October, 2018 which were administered to 
seek the challenges encountered by the participant to implement critical pedagogy 
in his EFL classroom. 
3.4.3 Analysis of data from observation     
As previously stated, the data collected from observation answered the research 
question related to what strategies that teacher employed to implement critical 
pedagogy in EFL classroom context and how he employed the strategies. It also 
answered the second research question related to the obstacles faced by teacher in 
implementing the principles or themes of critical pedagogy. Besides, by 
conducting the observation, the congruency between the data gathered from 
document analysis, interview and observation could be confirmed. The data 
obtained from observation were analyzed after the observation had been 
accomplished. As discussed in the previous section, the observation was 
conducted by the use of field note and videotaping. The data gathered from 
observation were organized, coded, categorized, synthesized, interpreted and 
concluded based on the four themes synthaisised from the three principles 
articulated by Freire (Freire, 2005a, 2005b, 2005c; Freire & Macedo, 2005). The 
four themes cover 1) promoting democratic classroom; learners’ L1 as a source of 
knowledge; 3) challenging students to think and act critically; and 4) 
incorporating learners’ life-concerns and local culture inti ELT. As the main 
sources of this study was classroom observation, the observations were carried for 
twelve meetings (three months) with three chapters as follow:   
Table 3.1 
Classroom Observation Timetable 
     Meetings and Dates Chapter/Topic 
1/19th of July 2018 Chapter 1: Offers and Suggestion 
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2/26th of July 2018 Chapter 1: Offers and Suggestion 
3/28th of July 2018 Chapter 1: Offers and Suggestion 
4/04th of August2018 Chapter 1: Offers and Suggestion  
11th of August 2018 No Schooling Activity because of Lombok Earthquake 
5/18th of July 2018  Chapter 2: Opinion and Thoughts 
6/25th of August 2018  Chapter 2: Opinions and Thoughts 
7/01st  of September 2018 Chapter 2: Opinions and Thoughts 
8/08th  of September 2018  Chapter 2: Opinions and Thoughts 
9/15th of September 2018 Chapter 4: Natural Disaster 
10/22nd of September 2018 Chapter 4: Natural Disaster 
11/29th of September 2018 Chapter 4: Natural Disaster 
12/09th of October 2018 Chapter 4: Natural Disaster 
